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INTRODUCTION 
 

Landscape architecture is an instinct of creative people who think that the problems of the 

contemporary world can be solved through the harmony of nature and human. Landscape 

architects have taken on a burden to solve problems on the global scale as well as on the 

local level. This means that a lot of navigation through the complex systems of the world 

around us has to be done, scientific knowledge needs to be merged with experiences, art 

needs to enhance functionality, social requirements have to fit with environmental needs. 

In the midst of this, landscape architects need to find ways to go along with these 

developments and develop a mindset to fit their needs and role. Interdisciplinarity and 

creativity must be nurtured to remain a player on the world stage of solving problems, often 

leaving the confines of our profession. Improvisational theatre can lend a hand in doing this, 

by helping landscape architects develop a mindset, which is cooperative, creative, open, 

attentive and bold. It helps them to gather information, synthesize it and then present it in a 

creative, masterful way.  

Thus, the research aims to find connection points between landscape architecture and 

improvisational theatre, trying it out in practice and analysing its effect. The main research 

questions of this thesis are: 

1. What effects do improvisational theatre techniques have on creative abilities 

landscape architects possess? 

2. What effects do improvisational theatre techniques have on landscape architects’ 

mindset leading up to forming a conceptual plan? 

3. How do landscape architects reflect on their creative skills overall? 

 

The thesis is set up so that first, an overview of theoretical background will be given about 

the state of landscape architecture, creativity and improvisational theatre. Then, methods of 

the thesis are discussed and explained. This will be followed by the results section, where 

what was found is revealed. In the end, an interpretation and summary of the results will be 

given. 
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1. LITERATURE REVIEW 
 

1.1 Role of landscape architecture on the world stage 
 

Landscapes can be viewed as relationships among geomorphological, environmental, 

ecological, cultural, historic and socio-economic systems as well as the structures of those 

inhabiting the region (Brunetta, Voghera 2008), composed of physical-semantic aspects and 

susceptible to interpretations of the conceptual meanings in the human-environmental 

systems (Masnavi et al 2021). Landscapes are the Stage, where life itself unfolds as spatial-

temporal phenomena, and can only be fully grasped if understood through holistic, multi- 

and interdisciplinary, participatory, multifunctional and dynamic principles (Masnavi et al 

2021). It plays out through interactions between nature and culture (Masnavi et al 2021), 

each moment woven in the act of a never-ending evolutionary play.  

Landscape architecture is an instinct, and then a conscious response to the unstable, complex, 

uncertain and conflict-ridden world of practice (Schön 1987), dealing with spatial problems 

inside societal requirements (Gazvoda 2002), and blending science, art, vision and thought 

(Landscape Institute 2012). A profession, which is mainly concerned with problems of 

planning, design and management, can’t detach the latter from some of the most important 

challenges facing modern time, such as poverty, food security, climate change, inequality 

and biodiversity loss (Masnavi et al 2021).  

Landscape architects are the ones, whose role has become to see the system as a whole (Pesti 

2022). They are required to be familiar with a wide knowledge from the field of natural 

sciences as well as artistic creativity combined with societal challenges (Gazvoda 2002; 

Brink et al 2022), and converge diverse experience-based views to highly technical expert-

based assessments (Brunetta, Voghera 2008). They are the Stage Directors, who oversee and 

orchestrate production, switching between concrete details and global landscape interactions 

(Gazvoda 2002), leading a way towards realizing their artistic vision.  
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1.2 Landscape architects’ mindset 
 

1.2.1 Duality of the landscape architects’ mind 

 

Creation of new landscapes requires an intuitive creative ability combined with analytical 

methodical approach (Gazvoda 2002). From a technical-objectivist point of view, landscape 

architects select technical means best suited to particular purposes, solving instrumental 

problems with the help of theory and technique gathered from scientific knowledge (Schön 

1987). Problems like managing micro-climates, sustainable water management, building 

roads suited to conditions of particular sites and specifications are resolvable by referencing 

to the facts (Schön 1987). On the other hand, artistic-constructionist side of landscape 

architects wants to create delight with beautiful designs, express their understanding of the 

world and enhance and cherish our best landscapes and townscapes (Landscape Institute 

2012; Gazvoda 2002). In their view, our knowledge, beliefs and understandings are 

grounded in the minds of our own making that we accept as reality (Schön 1987). 

As soon as the question of how to build becomes the question of what or whether, landscape 

architects are confronted with a complex and ill-defined melange of topographical, 

economic, environmental, financial and political factors (Schön 1987). They have to become 

diplomats, nimble visionaries (Pesti 2022), who lead teams, engage stakeholders and manage 

conflicting demands (Landscape Institute 2012), whilst effectively communicating ideas and 

negotiating legal hurdles to make sure that projects get finished (Maslyn 2002).  

This profile suits well with the understanding that several of society’s problems demand 

interdisciplinary and interprofessional solutions (Ese, Ese 2022) and with the need to 

integrate knowledge claims with deeply diverse characters (Brunetta, Voghera 2008), such 

as natural-cultural phenomena as well as material-immaterial aspects. Ese and Ese (2022) 

claim that interdisciplinary has become an imperative mode of work in the architecture and 

urban realm, and the expectation is that it will produce new and better answers to complex 

problems concerning urbanisation and climatic changes (Ibid.). 

In this sense, the landscape architect, who started out as a landscape gardener is yet to find 

its identity (Jellicoe 1961). With many very specialized branches, the core landscape 

architect still leads towards creating the world anew. Will they get lost in specialization, or 

will they make efforts to understand better the motivations, responsibilities and rewards of 
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being a landscape architect and explore the social and individual experiences of the practice 

(Swaffield 2002; Gazvoda 2002)?  

 

 

1.2.2 Interdisciplinary nature 

 

Despite the demand for interdisciplinary approach, the question what it means in a practical 

sense and how it is achieved remains (Ese, Ese 2022).  

In a practical sense, landscape architects do not begin their work with a blank canvas because 

of the palimpsest nature of landscapes (Maslyn 2002). As real-world problems of practice 

present themselves as ill-formed and messy indeterminate situations and structures (Schön 

1987), landscape architects must know how to navigate and untangle it. How this is achieved 

is what highlights outstanding practitioners – they have not more professional knowledge, 

but more “wisdom”, “intuition”, “talent” or “artistry” (Schön 1987), or creativity – the ability 

to generate original and useful solutions to complex problems (Schwenke et al 2020).   

One solution is for the professional education to come up with a curriculum that would live 

up to the answer to the incredibly complex world of practice (Schön 1987). In the landscape 

of professional practice, science and research-based techniques occupy a critical yet limited 

territory, and are bounded by artistry on all sides (Schön 1987). Creativity, the arts of 

problem framing, implementation and improvisation help mediate the processes between 

artistic and scientific thought (Gazvoda 2002; Schön 1987). Landscape architects should be 

encouraged to master these processes along different working methods and techniques and 

to invest effort into developing their mind- and skillset (Gazvoda 2002, Brink et al 2022). 

School programs must be flexible enough to accommodate and provide alternative learning 

experiences and creative tools (Sanders, Stappers 2008; Gazvoda 2002), as well as nurture 

characteristics such as communication skills, flexibility, discipline and creativity (Pesti 

2022).  
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1.2.3 Landscape of creativity 

 

There is a growing recognition that creativity is a key factor for innovation capacity (Mostert, 

Ritter 2018). Gazvoda (2002) argues that artistic approach, intuition, inspiration and 

creativity are so personal in their essence, they cannot be taught, yet teachers are forced to 

find methods in order to teach how to develop their own creativity. These methods can help 

find new problems and solutions for landscape architects and are especially valuable in the 

phases of research and designing, where problems, novel concepts and ideas need to be 

uncovered (Lenzholzer 2013).  

Creation requires that we delve into chaos and rid ourselves from the historical ballast 

(Schönher 2013). The creative process is fundamentally about not following the rules – 

thinking outside the box, figuring out something new and fresh (Sigurðardóttir 2017). It is a 

form of artistry, or a mindset, where ideas are produced on a specific plane of creation 

(Deleuze, Guattari 1994) – a physical and/or mental simulacrum of space, where the subjects 

of our thoughts can be explored, extended, played with, juxtaposed with other thoughts, 

broken and reassembled like a collage (Deleuze, Guattari 1994; Schönher 2013). From these 

planes of creation emerge ideas and concepts, which serve critical functions through their 

descriptive powers and as the building blocks of theory and practice (Branch 2015). 

We can observe and recreate this process for example whenever we close our eyes or go to 

see a play in theatre – our thoughts and mental images are projected against and merged with 

the physical reality (the closed eyelid or the stage), creating a transcendent plane on which 

we can seek new information, ideas, conceptions and create analogies, draw parallels and 

find inspiration. One of the most notable duo in exploring and examining the potential of 

artistic production to invigorate sensorial appreciation of the world, create community and 

to heal (Wasserman 2012) through similar means were Anna and Lawrence Halprin. A 

landscape architect and a dancer, who found parallels between their disciplines by constantly 

structuring their own creation through the lens of the other. Human mobility, potential of 

motion, the need for celebration and performance and set design placed on the context of 

landscape architecture inspired ideas for landscape structures, while temporality of nature, 

water patterns, sun angles helped Anna choreograph her dance in motion with the nature 

(Wasserman 2012). Their work gained from the synergy of interdisciplinary and explorative 

processes and expanded the scope and possibilities of each other practices (Ibid.). 
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1.3 Improvisation 
 

1.3.1 Gathering-hunting for ideas 

 

One of the most common methods for organizations and design teams to make use of these 

creative planes and gather creative ideas and solutions from there is to organize a brainstorm 

session (Mostert, Ritter 2018). They are in accord with the purposes of planes of creation, 

although it might not be acknowledged or constructed in that sense. When brainstorming is 

done effectively, participants create new and unexpected ideas by drawing on others pre-

existing knowledge to create combinations of ideas not previously considered, while having 

a beneficial effect on the quality of ideas generated (Hargadon 2003; Mostert, Ritter 2018). 

Although there is no “one” way to structure a brainstorm session, Osborn (1953) suggests 

that rules for effective brainstorming encourage people to withhold judgement, build on the 

ideas of others, generate a large quantity of ideas and free-wheel. But reaching these latter-

described qualities is not often self-evident and when not backed by techniques to achieve 

them, can inhibit the results of the brainstorm session – when participants are for some reason 

unable to express their ideas fluidly, the session will be less productive (Gerber 2009). This 

is where the techniques of improvisational theatre become relevant.  

Improvisational theatre is a verbal and nonverbal theatrical performance, where dialogue, 

characters and story are brought to life spontaneously by its players on the stage, and where 

the scene emerges without the constraints of a prepared script (Johnstone 1999). Everything 

is created collectively by the actors, onstage in front of the audience (Sawyer 2000). In recent 

years, improvisational techniques have spread into disciplines beyond performing art, such 

as business and education (Schwenke et al 2020). 
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1.3.2 Effects of improv 

 

The effect of improvisation for brainstorming comes from the similarity of their goals, the 

similarity of the problems actors and designers face when collaborating and the distinctness 

of the ways each have to resolve problems that might be blocking the group’s creative 

performance (Gerber 2009). Both are a creative collaboration, where people have a common 

goal of developing ideas in a set amount of time and depend on the individuals working in 

harmony with each other (Ibid.). 

When participants manage to break free from cognitive, emotional and behavioural bounds 

of what is possible, they are able to come up with novel and valuable solutions (Gerber 

2009). Improvisation, although seemingly chaotic, can help one achieve this in order to boost 

their creativity and cooperation (Schwenke et al 2020) and shake up familiar schemas, 

encouraging people’s flexibility to create novel combinations of thought (Felsman et al 

2020). It reinforces skills necessary for cohesive teamwork in cross-functional teams and 

help them adopt a contemporary approach and communicate and coordinate across 

disciplines (Gerber 2009). Improvisation also alleviates some of the barriers that inhibit 

effectively coming up with ideas, such as self-censorship, unequal contribution or rejecting 

ideas too soon (Hatcher et al 2017).  

 

 

1.3.3 How to use improv 

 

The ”Yes, and…” principle is the foundation of improvisational theatre, which suggests that 

an actor accepts a colleague’s statement (yes) and then expands it by adding new material to 

it (and) (Schwenke et al 2020). This engages co-creativity and helps to build on others’ ideas 

(Felsman et al 2020; Gerber 2009), thus developing and creating new ideas. 

To build on others’ ideas, one’s idea must first be heard (Gerber 2009). During a brainstorm 

or improvisation, participants are encouraged to generate a large quantity of ideas, in hopes 

of increasing the likelihood of useful ideas (Ibid.). Improv improves participants verbal 

productive creativity, hence their capability of coming up with a quantity of ideas also 

increase (Schwenke et al 2020).  
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Another principle, “Mistakes are gifts”, states that there are no wrong or right answers in 

improv, but instead opportunities (Schwenke et al 2020). This helps players to remove 

mental blockades, which might hinder them from spouting out ideas (Ibid.). This helps 

participants also to withhold their judgement – when evaluating an idea, cognitive capacity 

is diverted from generating new ideas (Gerber 2009) – thus allowing participants treat 

mistakes as contributions to the story (Schwenke et al 2020).  

Sometimes uncertainty or hesitation inhibits people from saying what they think. Many 

improv games test the ability to handle unexpected situations (Schwenke et al 2020). To 

address that, improvisational theatre techniques help to develop a place of openness and 

trust, fostered by group bonding and support and also enhances an attitude towards self-

respect and self-acceptance (Ibid.).  

Hatcher et al (2017) suggest that improv has the ability to generate creative thinking and 

novel ideas, especially in the early phases of the design process, as well as it sets up potential 

to enable an adventurous ideation process. While other methods may offer similar benefits, 

improvisation produces assets beyond our everyday lives as well (Felsman et al 2020). 

Because improvisational creativity does not generate a permanent product, it is sometimes 

perhaps easy to neglect (Sawyer 2000). But as we discussed earlier, the creative plane is a 

mixture of reality and potential, and improvisation represents and offers a more common, 

accessible form of entering that plane. Like in jazz, in improvisation the process is the 

product (Sawyer 2000) and if one looks at the things that make up good improv, they see 

that these skills are also useful in everyday life (Schwenke et al 2020). That is why improv 

techniques are being used in an increasing number of settings to improve a myriad of 

psychological outcomes (Ibid.).  
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2. METHODOLOGY 
 

2.1 Research approach 
 

The methodology chosen for this thesis is based on the aim to find answers to three main 

research questions: 

1. What effects do improvisational theatre techniques have on creative abilities 

landscape architects possess? 

2. What effects do improvisational theatre techniques have on landscape architect’s 

mindset leading up to forming a conceptual plan? 

3. How do landscape architects reflect on their creative skills overall? 

 

To achieve this aim, a mixture of quantitative and experimental methods was used to collect 

data.  

Research was based on a thorough research of already existing literature about landscape 

architecture, creativity processes and improvisational theatre, which was synthesized into a 

theoretical background. 

Then, an experiment was designed and conducted in order to test the effects of and relations 

between landscape architecture and improvisational theatre in the form of an improv 

workshop followed by a brainstorm session. 

To gather data from the experiment, questionnaires (Appendix 1, 2.) were designed and 

distributed between participants to investigate the effects of the workshop and brainstorm 

session.   
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2.2 Method of collecting data 
 

2.2.1 Literature research 

 

Literature research was conducted with the help of online resources, such as EBSCO 

Discovery Service, ScienceDirect, Google Scholar, Sage Journals, JSTOR and traditional 

sources such as the Library of Estonian University of Life Sciences and the Library of 

University of Tartu.  

Literature research was then condensed into a theoretical basis for designing the experiment 

as well as basis for analysing the results collected with the experiment and questionnaire. It 

also served as a framing background, to give context and explain the overall logic of the 

research topic. 

 

 

2.2.2 The experiment 

 

The experiment was conducted in Tartu, in the study rooms of Estonian University of Life 

Sciences Landscape Architecture Department on the 19th of October in 2022. It was 

conducted for 12 Landscape Architecture Bachelor and 5 Master students of Estonian 

University of Life Sciences in the confines of the course Urban Landscape Design. The 

students of the Urban Landscape Design course were chosen for the subject of the research 

because of the courses’ fitting structure with the thesis. The course consisted of an Analysis 

phase (phase I), a Concept phase (phase II) and a Design phase (phase III). The experiment 

was held in the beginning of phase II, where students would need to start developing an 

overall vision and concept for the course’s study area. This timing was in accord with the 

thesis’ goals to see, if this sort of improv intervention would have an impact on the 

conceptual formulation for students. 

The experiment was conducted in two sessions, first session for 5 Master students and the 

second for 12 Bachelor students. It was done in separate groups for getting better group sizes 

for the experiment, which made conducting the session more efficient. These groups were 

also familiar with their participants, which decreased the levels of anticipation of a new 

experience and made the atmosphere feel more familiar.  
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The experiment was conducted in the form of an improvisational theatre workshop (30 

minutes for the first group, 45 minutes for the second), followed by a free-form 

brainstorming session (30 minutes for the first group, 45 minutes for the second). The 

workshop was designed (will be elaborated more thoroughly below) based on several 

generally known improvisational techniques and warm-up exercises, which intended to 

enhance several traits discussed in the theory section, such as openness, creativity, 

coordination, encouragement, self-confidence, boldness, idea generation and cooperation. 

The idea was to kick-start the students’ creative processes to be carried over to the brainstorm 

session.  

Exercises were also modified where needed by the instructor to fit the needs of the situation. 

The workshop was instructed and conducted by Sten Juur, who is also the researcher of this 

thesis. He has been involved in the improv community since 2018, participating and 

practicing improv in different kinds of workshops and courses, and has had official training 

in a 25-hour course of “Introduction to improv” in Music and Performing Arts Curriculum 

(Appendix 3), which educated and trained him in the basics of improvisational theatre. The 

author acknowledges, that using a more professional and experienced instructor could yield 

better results, but assesses that for the purposes of this thesis, his experience is sufficient. 

For conducting the workshop and brainstorm session, two separate study rooms of Estonian 

University of Life Sciences Landscape Architecture Department were used. The Landscape 

Architecture Department also provided markers and A1 papers for the students to sketch 

during the brainstorm session.  

 

 

2.2.3 The improv workshop 

 

Following descriptions of the games and exercises used are based on widely know improv exercises, which 

have no concrete source of origin, have evolved over time and are almost always modified by the instructors 

to fit the needs of the moment and purpose. The author doesn’t claim that he is the original author of any of 

the following games and exercises, rather a carrier of traditions of the improv community. Describing the 

following exercises, the author describes them through their purpose, gaining information from his own 

experience with them. More specific information can also be found about these games at Encyclopedia of 

Improv Games website (last viewed on 11.01.2023).  
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Both improv workshops started with a friendly introduction between the instructor of the 

workshop and slightly timid, yet anticipating students. Then a brief overview was given of 

what is going to happen in the next hour or so and suspected connections between the art of 

improvisation and landscape architecture were described. Then the instructor asked the 

students if any of them have had any connection with improv theatre beforehand, and from 

both groups only one student responded that they had once seen it in a play.  

Then the instructor set up a couple of ground rules for the workshop. Firstly, it was 

emphasized that everyone was doing this type of thing for the first time, so there was no 

expectations or pressure for anybody to feel that they have to think too much about what 

they are going to say or what they are going to do. Secondly, the instructor suggested 

everybody to support each other and encouraged them to even make mistakes and told that 

there were no right or wrong answers to the tasks. Thirdly, the instructor insisted that no 

inappropriate touching or licking is welcome in the workshop – while this is obvious in a 

classroom setting, it got some giggles and cut the tension and anxiety in the room in half, 

indicating that the students already felt a bit more free. The fourth rule was to have fun. The 

instructor insisted, that no grades were given so nobody had to overthink their actions and 

think too much about the things they might say. After a brief wave of upset in the first group 

about not grading the session, the instructor changed his mind and told their final grade 

would solely depend on their performance in this session. Students agreed happily to these 

terms and the workshop could start.  

The instructor started the exercises for both groups with Eights, a physical warm up exercise, 

where students had to move their different body parts in the form of the number 8, starting 

with easier parts such as legs, hips and arms, moving up to more difficult parts such as the 

kidney, eyeballs, bellybutton and nose. The aim of this exercise was to physically warm up 

the participants. 

Next up was Energy 1-10, where the instructor asked students to walk around the room 

freely as they wished and then, when the instructor said a number, the students would express 

a greeting to an imaginary friend across the room, with the given number of magnitude, 

number 1 being the most quiet, shy way of greeting and number 10 the most loud and wild. 

The instructor would thus start the energy with 1 to 2, go up to 5 and 6, then try a 10, then 

back to 2 and vary like this for a couple of minutes. The aim of this exercise was to make 

the students feel energetic and active. 
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For the second group, next game was Triangles. The first group skipped this game because 

of not enough people to play it effectively. The instructor asked everyone to secretly pick 2 

people, but not to reveal who they picked. Then, everyone was asked to form a triangle 

between themselves and the 2 people they picked out. This resolved in geometrical chaos, 

since everybody started trying to formulate their triangles, but since the corners were 

constantly moving, it was impossible to fixate a stabile triangle. The aim of this exercise was 

to enhance group coordination between the participants.  

The next game for both groups was Clap Snap Stomp. Students were asked to form pairs, 

facing each other. Then, they were to count to three, each saying one number at a time and 

keep repeating it. After the first round, they would switch “one” with a “snap” with their 

fingers. Then they would repeat this process again: “snap, two, three”, each player at a time. 

Then they would add a “clap” with their hands instead of “two” and repeat this process and 

after that the same for “three”, replacing it with a “stomp” with their feet. Each time they 

would try to do the routine with increased speed, messing up constantly and trying to keep 

up with each other’s rhythm. The aim was to help pairs coordinate their movements and 

words with each other and find a suitable rhythm which they would feel comfortable with 

together.  

The next game was Free Association. Players were asked to form a circle and one person 

would say a word, then the next person would say something that comes to mind first which 

is associated with the word the previous person said and so on. Instructor emphasized that 

students should really worry about what the association is and rather say the first thing that 

comes to mind as quickly as possible, since there were no wrong answers and no one was 

going to assess the association they generated. The aim of this game was to enhance the 

students association ability and also open up their mind to saying out fast and loud whatever 

came to their mind. 

For the next game, players were asked to form pairs again, look at each other very closely, 

then turn away from each other and Change 3 Things in their clothing, such as take off a 

wrist watch, button up a shirt, change their hair etc. Then they would turn around and look 

at each other again and try to find and guess, what has changed. The aim of this exercise was 

to teach students to be attentive to their surroundings and remember details from it.  

Next game was Loser Ball. Students were asked to gather into a circle and they were handed 

a small soft teddy bear provided by the instructor and then instructed to pass it by gently 
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throwing it to another student. The aim of the catcher was to not catch it, with as much style 

as possible. The others were then instructed to find something praiseworthy in the way the 

catcher couldn’t catch the teddy-bear and point out details they liked about the failure to 

catch it. The aim of this game was to be again attentive to details and try to find positive 

aspects about the “failure”, while demonstrating their creativity in coming up with positive 

aspects.  

After that, the students played a game called One Word at a Time Proverbs. The students 

were asked to stand next to each other and then start telling a proverb. First person would 

start with a word, then the next students would add a word to the previous word, and so on 

and they would try to formulate a somewhat logical proverb like that. The instructor would 

give a keyword beforehand about what the proverb is about. An example went like this, with 

the keyword being “sea”. The proverb students came up with was “The. Sea. Is. Great. But. 

Sand. Better.” This exercise induced students to build spontaneously on what the previous 

students had said and to formulate a logical sentence as best as possible. 

Next game was conducted only for the second group, because the first group had fewer 

participants and couldn’t do it as effectively. It is called Body Hide. Students would divide 

into two groups and one of the groups would have to hide two persons behind others’ bodies 

while the other group was looking away. Then the other group would turn around and try to 

find angles where they could see the hidden persons and point out what they saw. This game 

prompted physical coordination between the groups and also verbal discussion how to best 

hide the persons with their bodies. 

The next game was Yes, and… Here participants were asked to form groups of three and 

start making suggestions to each other. One would make a suggestion and then another 

would respond starting with “Yes, and..” and add something to the suggestion of the first 

person. Then the third would listen and do the same and also add something of their own to 

the suggestion. This game’s aim was to teach positive affirmation of others’ ideas and try to 

build on already existing information.  

After that the Students were asked to take in pairs and tell each other their 1-Minute Life 

Story. The partner would listen and then repeat as much back as they remembered and then 

switch. The aim of this game was to teach listening skills by remembering and being attentive 

to what is being said.  
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Next game was called What’s on Your Tattoo? The students would go up to another 

students and ask them about what is on their imaginary tattoo, then the other student would 

describe the imaginary tattoo with as much detail as possible, including the motivations and 

meaning behind it. The aim of this game was to make students use their imagination and 

creativity in describing something that doesn’t really exist. 

The next game was Alliteration. The students were asked to form a circle and one of them 

would be handed the teddy-bear. Then the instructor prompted them with a single letter and 

the student passed the ball to the left and was instructed to say as much words that they could 

come up with until the teddy-bear was passed around in the circle. The aim of this game was 

to put participants under a little pressure and then use their associative skills at the same 

time.  

 

 

2.2.4 The brainstorm session 

 

After finishing the improv workshop, students were instructed to use the next 30 or 45 

minutes for a free-form brainstorming session, where they would try to take on the energy 

gained from the workshop and use it to come up with ideas and conceptions concerning their 

Phase II course conceptual plan. Since the Phase II was in the beginning phase, they were 

given no instruction how much or in which way they should format their ideas. All 

participants produced a sketched out conceptual plan about their ideas.  

The product of the brainstorming session was assessed through the questionnaires as was the 

workshop, because objectively or even subjectively it is very difficult to give an opinion 

about the drafts. The researcher instead opted for gathering the data from students’ self-

evaluation about the processes and results of the brainstorming session, as well as the 

workshop.  
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2.2.5 Questionnaire 

 

A Likert scale questionnaire (Appendix 1,2) was used to measure student agreement levels 

about statements concerning the research questions in hand. The questionnaire consisted of 

statements, followed by a series of 9 answer statements (1 - Strongly disagree, 2 - Rather 

strongly disagree, 3 - Disagree, 4 - Rather disagree, 5 - Neither agree nor disagree, 6 - Rather 

agree, 7 - Agree, 8 - Rather strongly agree, 9 - Strongly agree), from which respondents had 

to choose one that best corresponded with how they felt about the statement.  

The questionnaires were conducted virtually, through the environment of Google Forms. 

They were spread out to students by the Landscape Architecture Department coordinator. 

The questionnaires were spread out in two waves: the first questionnaire (Appendix 1) was 

sent out a couple of days after the workshop on the 21st of October, for the students to get 

some time of reflection before answering the questionnaire. This was done to mitigate the 

effects of improv workshop, which often tends to get participants in a heightened mood. The 

second questionnaire (Appendix 2) was sent out on the 28th of November, after the Phase II 

of the course Urban Landscape Design had concluded, to get insights in the work processes 

following the workshop and the effects on the conceptual plan produced for the course. 

The questionnaire altogether consisted of 3 blocks of questions scaled questions and a 4th 

block for open-ended questions. 

First block concentrated on the effects improvisational theatre workshop had on students’ 

creative abilities, asking them to state their level of agreement about the statements 

presented. Specifically, this block had 9 statements about the workshop and 9 statements 

about the brainstorm session. 

The second block of question concentrated on the effects leading up to the conceptual plan, 

asking them to assess their level of agreements about the statements presented. 9 statements 

were presented about the work-processes during the time that had passed after the workshop 

and 6 statements were about the connections between the workshop and the final concept of 

the Phase II of the course. 

The third block of questions concentrated on how the students assessed and associated 

creative and improvisational theatre skills with themselves. 9 statements were about self-

assessment and 5 statements were framing and looked for general assessment of their 

connections with the workshop and improvisational theatre.  
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In addition, open-ended fields were left on the questionnaire for students to reflect in their 

own words, what they felt and wanted to say in addition. 

The questionnaires were sent out to a total of 17 students who all participated in the 

workshop and brainstorm session. Out of the 17 students, 15 answered to the first 

questionnaire and 12 students answered to the second. None of the people who answered to 

questionnaires were excluded. 

 

 

2.3 Data analysis  
 

Before analysis, the gathered data was prepared. Data from the Likert scale was treated as 

ordinal data and collected with Google Forms, then exported as a Microsoft Excel file, then 

organized in Microsoft Excel. Bar charts for each question were created, as well for question 

blocks regarding over-arching themes to visualize the data. Then, descriptive statistics were 

used to summarize the collected data, using modes to reflect on the most popular answers on 

the ranked scales of agreement.   

 

 

2.4 Evaluation of method 
 

The main factor for success of the research depended on the conducting of the workshop. 

The quality of the workshop depends on several factors, but mainly on the quality of the 

instructor. In this case, the instructor wasn’t a professional, but had enough confidence to 

conduct because of prior experience. Better results can probably be achieved with a more 

qualified instructor, but for the purposes of this study, the instructor was sufficient. It can be 

even argued that although good instructors are harder to find than mediocre, then, if these 

sorts of workshops would be applied in a real setting, then this research would have given a 

more neutral basis for comparison.  

Another choice the researcher made was handing out the first questionnaires a couple of days 

later, instead of right away after the workshop and brainstorming session. This would 

arguably negate the heightened mood participants feel right after the workshop and thus offer 
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a more balanced, objective assessment from the participants. On the negative side, it was 

seen that a couple of people didn’t respond to the questionnaires, which would have not 

maybe happened if the researcher would have distributed the questionnaires in person. 

The researcher opted for Likert scale questionnaire for data collection instead of qualitative 

approach. The reason behind this was to collect more fine-grained and precise answers to 

statements and the Likert scale allowed to spread out the assessments on a 9-point scale. It 

helped the researcher get detailed insights into the students’ perceptions and opinions. In 

comparison with qualitative methods such as interviews, which could have been conducted 

instead of the methods used, the scales were closed-ended and thus quicker for the 

respondents to fill out without delving too much into why they would answer a question in 

a specific way.  

The intention of a 9-statement scale was to get more insightful responses from the students, 

but after analysing the results it is obvious that a 5 or a 7 scale would have sufficed. Also 

there were quite a lot of statements included in the questionnaires, which might have blurred 

the participants concentration during answering.  
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3. RESULTS 
 

3.1 Outcomes 
 

3.1.1 Effects of improv on creative processes 

 

The first block (Appendix 4) of the questionnaire focused on the effects improvisational 

theatre techniques had on creative abilities of landscape architects. The students were asked 

to elaborate their agreement regarding the improv workshop and the brainstorm session after 

the workshop. A total of 18 statements were presented in this block, 9 about the improv 

workshop and 9 about the session after the workshop.  

Figure 1 demonstrates that students agree (26,7%) or rather agree (20%) that during the 

workshop it was easy to express their thoughts. 1 person rather strongly disagreed with the 

statement, while 2 also rather disagreed, all other responses stayed on the agreeable side. A 

participant also described in the open-ended question section (Appendix 7) their frustration 

with expressing their emotions during the workshop, saying that they “got a block” while 

doing it. 

 

 

Figure 1. It was easy for me to express my thoughts. 

 

Figure 2 shows that a majority of students were supportive of others’ choices during the 

workshop, with 4 people agreeing and 4 strongly agreeing and 3 people rather strongly 

agreeing. Only 1 person rather disagreed with the statement.  
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Figure 2. I was more supportive of others. 

 

Figure 3 demonstrates that 40% of subjects agreed and a total of 40% rather strongly or 

strongly agreed with the statement, that cooperation in the workshop was running more 

smooth than usual. No one disagreed, 1 person neither agreed nor disagreed with the 

statement. A participant expressed (Appendix 7) their opinion that after the improv 

workshop they felt more open towards others and communication with others was much 

more fluid. 

 

Figure 3. Cooperation with others was smoother. 

 

Figure 4 demonstrates that energy was flowing during the workshop session with 40% of 

respondents strongly agreeing with the statement and another 40% agreeing or rather 

strongly agreeing. No one disagreed with the statement, 1 person neither agreed nor 

disagreed. A student pointed out (Appendix 7) that the workshop seemed to create energy in 

all the participants at first, but the energy subsided towards the end of the brainstorming 

session and they didn’t see the same enthusiasm in others as they did at the beginning of the 

workshop. 
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Figure 4. I felt more energetic. 

 

Figure 5 demonstrates that 40% of the people rather strongly agreed that their thought 

process was working faster than usual and the same number of students agreed or strongly 

agreed with the statement. One student rather disagreed that this was the case. A participant 

also described (Appendix 7) that practicing these sorts of exercises could be done more often, 

which “would help with thinking fast and making connections”. 

 

Figure 5. My train of thought ran faster 

 

Figure 6 demonstrates that 40% of students rather agreed that they were noticing more details 

around them in the workshop, whereas 2 people agreed and 5 people rather strongly or 

strongly agreed (3 and 2 respectively). 2 people neither agreed nor disagreed and none were 

on the disagreeing side. 
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Figure 6. I noticed more details around me 

 

Figure 7 demonstrates that 46,7% of students strongly agreed that they were able to put their 

creativity to the test. 4 students found that they could rather do that and 3 agreed with the 

statement, with no responses on the disagreeing side. 

 

Figure 7. I was able to test my creativity. 

 

Figure 8 shows that the most common response to the statement was to agree (40%), whereas 

26,7% also responded between rather agree to rather strongly and strongly agree. Only one 

student disagreed that more connections formed than usual. A student expressed their 

opinion (Appendix 7) that maybe these exercises could be done with more people, so “more 

thoughts and connections would formulate”. 

 

Figure 8. More connections formed in my mind 
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Figure 9 demonstrates that students rather strongly (40%) agreed that these exercises helped 

them to adapt to new situations. 4 students also rather agreed and 3 students strongly agreed 

to the statement, whereas none of the students disagreed. 

 

Figure 9. The exercises helped to adapt to new situations. 

 

Figure 10 demonstrates that students were rather strongly agreeing (26,7%) or neither 

agreeing or disagreeing with the statement that they were ready for the brainstorming 

session. While only one person didn’t agree to the statement, others were positioned on the 

agreeing side of the scale. 

 

Figure 10. I was mentally and physically ready for the brainstorming session. 

 

Figure 11 shows that 33,3% of students agreed with the statement that they had new or more 

interesting thoughts about the projects. 1 person disagreed while 3 did not agree nor disagree 

with the statement.  
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Figure 11. I had new or more interesting thoughts about the project. 

 

Figure 12 demonstrates that energy levels were high throughout the respondents. 5 people 

responded with strongly agree to the statement that they were energetic going in to the 

brainstorming session as well as a total of 8 participants agreed or rather strongly agreed 

with the statement. No one disagreed. 

 

Figure 12. I was energetic. 

 

Figure 13 demonstrates that students (46,7%) mostly agreed that they were more tolerant 

about the ideas formulated during the brainstorm and others agreed or rather strongly agreed 

(26,7% and 13,3%) to the statement.  

 

Figure 13. I was more tolerant of ideas formulated in the brainstorm. 
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Figure 14 demonstrates that a 33,3% of students rather strongly agreed that they were able 

to find answers quicker to the questions that arose during the brainstorming session. No body 

disagreed, but 3 people neither agreed nor disagreed to the statement.  

 

Figure 14. I was able to find answers quicker to the questions that arose. 

 

Figure 15 demonstrates that the statement about expressing ideas and thoughts was rather 

agreed with (26,7%). Also 9 people agreed, rather strongly agreed or strongly agreed (3, 3, 

3) with the statement.  

 

Figure 15. I was bolder in expressing ideas and thoughts. 

 

Figure 16 demonstrates that participants rather strongly or strongly agreed (26,7%, 26,7%) 

with the statement that they were more confident in the final outcome of the brainstorm. One 

person also rather disagreed.  
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Figure 16. I was more confident in the final outcome of the brainstorm. 

 

Figure 17 demonstrates that 40% of respondents agreed with the statement, that more 

thoughts were conjured about the project during the brainstorm. One person disagreed, while 

rest positioned on the agreeing side. One of the students said that (Appendix 7) the workshop 

didn’t really add to any of his ideas about the project area, but thought that it might have 

been because they had already thought the project area through. 

 

Figure 17. I conjured more thoughts about the project. 

 

Figure 18 finds that cooperation with group mates was better for 53,4% of the participants, 

with 4 people agreeing and 4 rather strongly agreeing to the statement.  

 

Figure 18. Cooperation was better with group mates. 
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3.1.2 Effects of improv on mindset leading up to a conceptual plan 

 

The second block (Appendix 5) of the questionnaire focused on the effects improvisational 

theatre techniques had on landscape architect’s mindset leading up to forming a conceptual 

plan and how it affected the final plan. The students were asked to elaborate their agreement 

regarding the time following the workshop and the conceptual plane done in the end of Phase 

II of the course. In this block, a total of 15 statements were presented to the participants, 9 

about the time after the workshop and 6 about the effects on the concept plan. 

Figure 19 demonstrates that 41,7% of participants remember after a month what they had 

learned in the workshop, by rather strongly agreeing to the statement. Also one person rather 

disagreed with the statement.  

 

Figure 19. I remember what I learned in the workshop. 

 

Figure 20 demonstrates 33,3% of participants did not use the techniques they learned in the 

workshop in further work processes by rather strongly disagreeing to the statement. 3 people 

also neither agreed nor disagreed.  

 

Figure 20. I also used the techniques I learned in the workshop in further work processes. 
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Figure 21 demonstrates that the participants rather agreed, agreed or rather strongly agreed 

(25%, 25%, 25%) that they were more open to different ideas and suggestions that came up 

after the workshop.  

 

Figure 21. I was more open to different ideas and suggestions that came up. 

 

Figure 22 demonstrates that the participants ability to find answers to questions and problems 

that arose more easily slightly improved, 50% of them rather agreed to the statement.  

 

Figure 22. I felt that I could find answers to the questions and problems that arose more easily. 

 

Figure 23 demonstrates that the participants agreed (41,7%) that they were bolder in 

expressing ideas and thoughts after the workshop. 2 persons also rather disagreed and 2 

rather strongly agreed with the statement. 

 

Figure 23. I was bolder in expressing ideas and thoughts. 
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Figure 24 demonstrates that 33,3% of the participants agreed that they were more confident 

in the time after the workshop in proposing and presenting their solutions. Also 3 people 

rather disagreed and 3 rather agreed with the statement.  

 

Figure 24. I was more confident in proposing and presenting my solutions. 

 

Figure 25 show that 33,3% of the participants rather agreed, that cooperation with group 

mates was better. Also 6 other people agreed, rather strongly agreed or strongly agreed with 

the statement (2, 2, 2 people respectively). 

 

Figure 25. Cooperation with group mates was smoother. 

 

Figure 26 demonstrates that 50% of participants agreed or rather strongly agreed (25% and 

25% respectively) that during work processes after the workshop, more thoughts and ideas 

came up than usual 
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Figure 26. During work, more thoughts and ideas arose than usual. 

 

Figure 27 demonstrates that 50% rather agreed (25%) or rather strongly agreed (25%), that 

the workshop influence their attitude towards different work processes. 2 people disagreed 

with the statement. 

 

Figure 27. The improv workshop influenced my attitude towards different work processes. 

 

Figure 28 demonstrates that 41,7% of the participants rather agreed, that the workshop and 

brainstorming session had an influence on the final concept of Phase II. 25% of students also 

disagreed with the statement.  

 

Figure 28. The improvisation workshop and subsequent brainstorm influenced the final concept of Phase II. 
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Figure 29 demonstrates that students rather agreed (33,3%) that they were more confident in 

the concept solution at the end of the II stage thanks to the workshop.  

 

Figure 29. I was more confident in the concept solution at the end of the II stage thanks to the workshop. 

 

Figure 30 demonstrates that students rather agreed (33,3%) that the concept solution was 

more thought through thanks to the workshop, while 25% disagreed with this statement.  

 

Figure 30. The concept solution was more thought through thanks to the workshop. 

 

Figure 31 demonstrates that students manly use the ideas generated in the brainstorming 

session in the final concept, with 25% strongly agreeing with the statement and 16,7% rather 

agreeing and 16,7% rather strongly agreeing to the statement. Another 16,7% also disagreed 

with the statement.  

 

Figure 31. The solution used the ideas generated in the brainstorming session that followed the workshop. 
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Figure 32 demonstrates that the workshop increased the quality of the final concept solution, 

with 33,3% agreeing to the statement. 25% percent neither agreed nor disagreed with the 

statement, while 16,7% also disagreed. 

 

Figure 32. The workshop increased the quality of the final concept solution. 

 

Figure 33 demonstrates that 25% agreed and 25% neither agreed nor disagreed with the 

statement, that the workshop helped them work through the concept in a more 

comprehensive way. Also 16,7% disagree and 16,7% rather agree with the statement. 

 

Figure 33. What I learned in the workshop helped me work through the concept in a more comprehensive way. 

 

 

3.1.3 Landscape architect’s improvisational skills 

 

The third block (Appendix 6) of the questionnaire focused on the creative and 

improvisational skills and mindset of the participants. The students were asked to elaborate 

their agreement regarding their self-assessment of traits used in improv and other framing 

questions about the workshop in general. A total of 14 statements were presented in this 

block, 9 about self-assessment and 5 about the workshop in general. 
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Figure 34 demonstrates that 60% rather strongly agreed that they are attentive to their 

surroundings and 26,7% agreed. 

 

Figure 34. I am attentive to my surroundings. 

 

Figure 35 demonstrates that participants think they are supportive and encouraging of their 

teammates, with 40% rather strongly agreeing and 26,7% agreeing to the statement.  

 

Figure 35. I am supportive and encouraging of my teammates. 

 

Figure 36 demonstrates that 46,7% of the participants agree to the statement, that they 

consider themselves a creative person. 

 

Figure 36. I consider myself a creative person. 
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Figure 37 demonstrates that 40% of participants agree that they can think in an 

interdisciplinary way, while 20% rather agree and 20% rather strongly agree to the statement.  

 

Figure 37. I can think in an interdisciplinary way. 

 

Figure 38 demonstrates that participants are cooperative, with 60% of participants rather 

strongly agreeing, 26,7% agreeing and 26,7 strongly agreeing to the statement. 6,7% or 1 

person only rather agrees, no one disagrees to this statement.  

 

Figure 38. I am cooperative. 

 

Figure 39 demonstrates that 26,7% of participants neither agree nor disagree and 26,7% 

rather agree to the statement, that they feel comfortable in new situations. Also 13,3% rather 

strongly disagree and 13,3% rather disagree with the statement.  

 

Figure 39. I feel comfortable in new situations. 
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Figure 40 demonstrates that 40% of participants rather agree to the statement that they are 

energetic when they work. 20% neither agree nor disagree to this statement.  

 

Figure 40. I am energetic when I work. 

 

Figure 41 demonstrates that participants agree (46,7%) to the statement that they can make 

connection between different topics and fields of work. 

 

Figure 41. I can make connections between different topics and fields. 

 

Figure 42 demonstrates that participants rather strongly agree (26,7%) that they are bold in 

expressing their ideas, but at the same time 20% rather disagree or 20% rather agree with 

the statement.  

 

Figure 42. I am bold in expressing my ideas. 
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Figure 43 demonstrates that 40% of the participants rather strongly disagreed to the 

statement that they have encountered improv theatre before.  

 

Figure 43. I have encountered improv theatre before. 

 

Figure 44 demonstrates that 60% strongly disagree to the statement that they have done 

similar exercises before work or studying.  

 

Figure 44. I have done similar exercises in the past before doing work/studying. 

 

Figure 45 demonstrates that 26,7% of participants rather agree that the exercises had a 

connection to being a landscape architect, whereas 20% agreed to the statement and 20% 

neither agreed nor disagreed. 

 

Figure 45. The exercises carried out in the workshop have a connection to being a landscape architect. 
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Figure 46 demonstrates that 53,3% of participants strongly agree that similar exercises could 

be done again. A student expressed their opinion (Appendix 7) that the experiment was 

something different compared to the usual ‘sitting’ work. 

 

Figure 47. Similar exercises could be done again. 

 

Figure 48 demonstrates that these exercises could be to some extent a part of the learning 

working process, with 46,7% strongly agreeing to the statement. One of the students also 

expressed (Appendix 7) their frustration with the setup of the course – the teams of the course 

were mixed up after phases, which interfered with the fluency of the course. They also 

expressed that a better course setup could also help increase the efficiency or the improv 

workshop. Another student also expressed that this sort of workshops could be part of the 

curriculum to some extent. 

 

Figure 48. Exercises could to some extent be part of the learning/working process. 

 

 

 

 



43 

 

 

 

4. DISCUSSION 
 

4.1 Key findings and interpretation  
 

4.1.1 Landscape architects’ mindset development 

 

The results indicate that improvisational theatre techniques have an overall positive effect 

on the creative abilities that landscape architects need in their work. In a world where 

interdisciplinarity and the ability to integrate different aspects at once becomes increasingly 

more important (Ese, Ese 2022; Brunette, Voghera 2008), the ability to cooperate and 

communicate ideas while being creative and bringing a good, positive energy to the table 

becomes more and more valuable. This is also what the results suggest, that improvisational 

techniques help landscape architects to think faster on their feet, use their creativity while 

being attentive to their surroundings, which can be expanded to other people. If we consider 

that landscape architects have a calling, which is greater than their speciality, and at the same 

time it is also expected of them from the public (Pesti 2022), it needs to be backed up by 

conscious development towards their goals. For that purpose, improvisation is the perfect 

tool to develop one’s abilities and be prepared physically as well as mentally for whatever 

the environment will present to us. This could also be helpful for landscape architects in the 

search for their identity (Jellicoe 1961) and help them to define more clearly who they want 

to be, and what they want to achieve, through means of play and exploration of the creative 

realm.  

Improvisation also has positive effects on ideation processes such as brainstorming. It serves 

as an elevator to reach the plane of creation (Deleuze, Guattari 1994), helping landscape 

architects play around with different ideas much efficiently and also be tolerant of different 

kinds of thought. Being bolder about expressing one’s thoughts makes it more likely for 

others to have a chance to build on it (Gerber 2009) – if one keeps an idea to him or herself, 

others will not hear it. Improv workshop helped young landscape architects do that, by being 

bolder in expressing their thoughts. The results suggest that improvisational workshops help 

landscape architects to come up with more, new and interesting thoughts and concepts, 
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which means that they return from the plane of creation with a full bag of ideas, which can 

then be used to conjure better designs or projects. The results also suggest that after doing a 

improv workshop, they are more confident about the outcomes of the brainstorming session 

– this means that they know better what they want or what they are looking for further and 

are more bold in pursuing the next stages of their work. The results also line up with Hatcher 

et al (2017) suggestion, that improvisation makes ideation in groups easier – the participants 

reported that cooperation was better with group mates. This means that doing improv helps 

to raise the quality of collective creativity. 

 

 

4.1.2 Developing concepts 

 

The data also suggests that landscape architecture students remember, but don’t necessarily 

use the skills learned in the workshop in further work processes and outside the confines of 

workshops, although the techniques help them in being more cooperative with others and 

also be more confident about their ideas. This lines up with Felsman et al (2020) suggestions, 

that improvisation produces benefits in social life as well. Improv after all is about being 

witty, playful and creative and these traits show, that one is socially integrated, knows how 

to playfully take inspiration from his environment and construe the world around them in an 

interesting, often useful way. While the workshop didn’t necessarily have a huge effect on 

how it influenced participants attitude towards different work processes, it can be said that 

they were somewhat more open to new ideas and also bolder in expressing their own. 

It also seems that the techniques have an effect on the outcomes of conceptual plan forming, 

although it varies between individuals. In general, it seems to influence the quality of 

concepts and ideas generated in the process make it to the end product. In some cases, this 

might not have a straight correlation with the workshop, it rather depends on the individual 

and how far they are with their work. Improvisational exercises do not seek to take credit for 

the end product, but as Hatcher et al (2017) suggested, it rather sets up a potential 

adventurous ideation process. This is in correlation with the findings as well, since many of 

the beneficial effects of improv workshops seem to be immediate, rather than have long-

lasting effects. This could also be due to the fact, that the improv intervention was done only 

once – routinely using these techniques might yield a more long-lasting effect. The same 
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goes for quality of the final concept solution, most see some sort of improvement, while 

others don’t necessarily attribute it to the workshop.  

 

 

4.1.3 Use of improvisational techniques 

 

The results suggest that landscape architect assess their creative abilities quite positively – 

they consider themselves attentive to their surroundings, supportive and creative. This gives 

an underlying assessment, that landscape architect’s nature is shaped by their profession and 

already has many of the traits needed to be successful in the field. Looking closely at the 

environment around them helps them gather information as well as fascination about the 

project area and use it in their projects, which is one of the many things a landscape architects 

is out to do – create delight with their designs (Landscape Institute 2012). Surprisingly, 

participants didn’t report to feel comfortable in new situations with as much as confidence 

as they did with some other statements. Improvisational exercises could have positive effects 

here, since this is the essence of improvisational theatre. 

Although very many had almost no contact with improvisational techniques beforehand, 

students strongly felt that these sorts of exercises could and even should be part of the 

learning process in school or at least replicated at some point. This lines up with the 

suggestions of Schön (1987), who advised that professional education should seek solutions 

in their curriculum to accommodate the training for coping with the complexity and 

uncertainty of the world. Improvisational workshops could have their say in this, since with 

its free-form, unregulated and free nature it contrasts the often seen “sitting” education.  

 

 

4.2 Recommendations 
 

The main recommendation is to encourage schools and practitioners to take on a more 

proactive and bold approach on expanding their and their students’ knowledge, experience 

base and creative traits. It seems that people are really interested in breaking out of the 

bounds of everyday routine once in a while and exploring something new. These 
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interventions don’t have to be thoroughly planned, it is rather a question of the mindset what 

improv teaches us – saying “yes” to our first ideas and trying them out in safe environments. 

This is a mindset that can be actively developed through improv training. Little gestures, 

ideas and positive reaffirmations can go a long way. Learning to seek new information from 

the environment and letting inspiration take over helps us landscape architect to better 

understand the world around – on the larger scale of events, as well as nuances details. 

Landscape architects have a lot on their shoulders. They have taken it on voluntarily and 

those who think they want to contribute more to the world, should acknowledge it and self-

reflect on the wider meaning of their profession. This would help expand the understandings 

of what means to be a landscape architect and brings new knowledge as well as opportunities  

for cooperation to our field.  

Avenues of further research include making a longitudinal study about the effects of 

improvisation. The main limitation of this study is that the experiment was carried out once. 

It seems reasonable to suggest, that the effects of improvisational interventions could be 

better observed if they were carried out during several months or even during a whole school 

year. And better yet, merging these sorts of interventions into school curriculums could be 

implemented as well.  
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CONCLUSION 
 

Improvisational theatre techniques help landscape architecture students develop their 

creative abilities needed in the growing complexity of the natural and social environment 

around us. Landscape architects are already tilted towards creativity and with the society’s 

as well as landscape architecture profession’s expectations expand, new methods of self-

development in the field and across fields are timely. This will help landscape architects in 

their work – in coming up with interesting ideas, formulating new concepts, as well as being 

able to work together in groups for better cooperation.  

The research helped gain insight into these topics and opened an avenue to incorporate 

improvisation-inspired methods to the skillset of landscape architects, while nudging their 

mindset in a forward direction.  
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ÜLDKOKKUVÕTE 
 

Maastikuarhitektuur on oma olemuselt interdistsiplinaarne valdkond, mis mängib olulist 

rolli meid ümbritseva psühholoogilise, sotsiaalse ja füüsilise keskkonna loomisel ning 

nendega seotud väljakutsete lahendamisel nii maailma mastaabis kui ka kohalikul tasandil. 

Seetõttu on oluline, et maastikuarhitektid pidevalt arendaksid oma oskusi nii oma 

valdkonna siseselt, aga ka et tulla toime teiste valdkondade üleselt. Improvisatsiooniteatri 

tehnikad on nende eesmärkide saavutamisel väga kasulikud.  

Töö eesmärk oli uurida, kuidas mõjutavad improvisatsioonitehnikad maastikuarhitektide 

mõtteviisi, oskusi ja loomingulisi protsesse.  

Uurimistöö peamisteks uurimisküsimusteks olid: 

1. Millised on improvisatsiooniteatri tehnikate mõjud maastikuarhitektide 

loomingulistele oskustele? 

2. Millised on improvisatsiooniteatri tehnikate mõjud maastikuarhitektide 

mõtteviisidele kontseptuaalse plaani loomisel? 

3. Kuidas hindavad maasikuarhitektid oma loomingulisi oskusi üldiselt? 

 

Küsimustele vastuste leidmiseks korraldas autor eksperimendi, mis viidi läbi 

improvisatsiooni töötoa vormis ning uuris selle mõjusid osalistele läbi küsimustike.  

Uurimus leidis, et improvisatsiooniteatri tehnikad aitavad maastikuarhitektuuri tudengitel 

arendada oma loomingulisi oskusi ning lisaks aitavad parandada ka kasutusel olevate 

loometehnikate efektiivsust. 
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Appendix 1. Questionnaire 1. 
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Appendix 2. Questionnaire 2. 
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Appendix 3. Improv training certificate. 
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Appendix 4. Questionnaire block 1 results. 
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Appendix 5. Questionnaire block 2 results. 
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Appendix 6. Questionnaire block 3 results. 
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Appendix 7. Questionnaire open-ended answers. 
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